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ACHIEVE MAXIMUM POTENTIAL WITH A RESEARCH-BASED READING SYSTEM

The AMP™ Reading System is a groundbreaking, complete reading-intervention system for striving middle  
and high school students who are reading at a third- to sixth-grade level. It provides three full years of  
reading instruction and is built on a solid foundation of scientific research cited by the National Reading  
Panel. The AMP Reading System gives students and teachers the confidence and skills to achieve their  
maximum potential by combining research-based strategies with high-interest, student-selected topics,  
and the instructional model developed by Dr. Timothy Shanahan.

HOW THE AMP READING SYSTEM WORKS

The AMP Reading System offers a three-part, systematic model for success:

INSTRUCTION—Provides student and teacher materials that instruct students on reading strategies.

WHOLE-SCHOOL SOLUTION—Supports teachers in other content areas so the reading-comprehension  
strategies can be supported throughout the school day.

PROFESSIONAL DEVELOPMENT—Offers professional development to help all teachers become  
teachers of reading.

COMPREHENSION 
The AMP Reading System teaches one comprehension strategy at a time in the order shown to result  
in the fastest student gains. Each unit covers one strategy with lessons following a consistent format.

FLUENCY 
The AMP Reading System increases fluency through guided oral reading using teacher modeling  
and direct instruction. Research insights and instructional suggestions are provided at point-of-use.

VOCABULARY 
The program builds valuable vocabulary  
students need to read successfully in  
their content-area classes. Students  
are provided with multiple  
opportunities to read, practice,  
and write about vocabulary  
words so they will master  
meaning. Exposure to the  
target vocabulary words is  
extended in the AMP Library  
Books so students are provided  
with ample opportunity to  
experience the words in context.

A GROUNDBREAKING APPROACH TO MATH INTERVENTION

AMP™ Math System is a unique intervention program that helps middle and high school students  
bring their math skills up to grade level. The program uses the proven AMP instructional model and 
encourages students to think mathematically, preparing them to solve problems that they will face in  
both the classroom and the workplace. 

Based on the recommendations of the National Math Panel and following the NCTM Curriculum Focal  
Points, AMP Math System lays the conceptual foundation that facilitates deep mathematical understanding 
and fluency.  
 

Level 1: NCTM Focal Points for grades 3–4 

Level 2: NCTM Focal Points for grades 5–6 

Level 3: NCTM Focal Points for grades 7–8

Hi! We’re Max and Lily, two of the AMP  
Reading Coaches. We are found in the  
AMP Reading System to support students 
throughout the program.

QReads™ helps students increase fluency, comprehension,  
and confidence. This practical intervention resource uses  
a proven instructional design and a research-based, accessible 
text model to teach fluency through practice with short, 
engaging nonfiction passages in just 15 minutes a day.

Try AMP Math  
and QReads for  
research-based 
intervention
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STUDENT MATERIALS
1. STUDENT GUIDES 
 •  Two consumable student guides for each of the three 

levels teach one comprehension strategy at a time.   
These strategies are taught in the order shown to  
result in the fastest student gains on the basis of  
the NRP findings. The first unit at each level teaches 
summarizing, and the units that follow teach questioning, 
previewing/predicting, text structure, visualizing, 
inferencing, and metacognition.

 •  Each unit is devoted to a single theme that corresponds 
to an AMP Library Book.  The vocabulary and fluency 
taught in the unit are further extended through 
independent-reading opportunities. 

2. PHONICS  
 •  Levels 1 and 2 include a Phonics Masters book that 

provides Blackline Masters to use with students who 
might benefit from additional exposure to the basics  
of phonics instruction.

3. ASSESSMENT MASTERS 
 •  For each level of the AMP™ Reading System, the related 

Assessment Masters book provides a complete set of 
Blackline Masters for mid-unit and end-of-unit tests  
and helps diagnose problems and monitor progress.  
The Assessment Masters also provide an informal  
reading inventory to support placement.

PROFESSIONAL DEVELOPMENT
4. TEACHER’S EDITION 

•  Wraparound Teacher’s Edition provides complete 
support, including guidance for modeling, background 
information, lesson rationales, motivational activities, 
and ESL/ELL strategies for each lesson. Founded on the 
principles of direct instruction, this resource enables 
teachers to deliver intense and systematic instruction 
based on the NRP findings.

5. PROFESSIONAL DEVELOPMENT DVD 
 •  With the Professional Development DVD, watch author 

Dr. Timothy Shanahan model successful teaching in 
an actual middle school classroom.  Lesson examples 
by classroom teachers, as well as interviews with Dr. 
Shanahan and key personnel, are a motivating factor  
for your teaching success.

6. POWERSTART CD 

•  Maximize time spent using the program by learning how 
the components work together and how to successfully 
implement the program with the PowerStart Training CD. 

 

CONTENT-AREA TEACHER SUPPORT
7. CUSTOMIZED READING STRATEGIES

•  Available for social studies, math, science, and language 
arts and literature, these components provide extensive 
support for content-area teachers to improve students’ 
comprehension of their content-area textbooks and 
extend reading instruction throughout the school day 
by implementing the same strategies taught in AMP 
Reading. The result is schoolwide reading reform.

INDIVIDUALIZED TECHNOLOGY
8. AMP LIBRARY AND AUDIO BOOKS
 •  High-interest, controlled-reading-level AMP Library  

Books acknowledge students’ interests with titles 
selected by striving secondary students.  The Library 
Books motivate reluctant readers with a contemporary, 
respectful, age-appropriate design.  Eighty-five percent 
nonfiction topics in a variety of genres help sustain 
student interest. Each selection in the AMP Library is  
also available on Audio CD and PlayAway Device to help 
meet the needs of students with diverse learning styles.
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Comprehension instruction in the AMP™ Reading System is based primarily on the findings of the  
National Reading Panel (NRP).  Most of the studies analyzed were conducted with students in the  
upper grades, so their findings are most directly related to secondary students’ reading instruction. 

Research Shows . . .  . . . AMP Reading System Delivers! 

CRITICAL  
SUCCESS FACTORS NRP RESEARCH BASE RESEARCH INTO ACTION

Vocabulary  Instruction in vocabulary should focus 
on high-utility words students need  
to understand in order to develop  
as readers.

The vocabulary words in the AMP Reading System are those  
that students encounter with the greatest frequency in middle  
and high school texts.

 
Students must be given multiple 
opportunities to encounter the  
words in varying contexts.

Students are given multiple exposures to the words in examples  
in the instructional lessons, in practice activities and word sorts,  
in short passages, and in the AMP Library Books.

Comprehension
Instruction in comprehension should 
be focused on a small number of key 
reading strategies and skills.

  Each level teaches one comprehension strategy at a time,  
beginning with the strategy shown to result in the fastest  
gains—summarizing, and continues in order with the other  
strategies proven most effective: questioning, previewing/ 
predicting, text structure, visualizing, inferring, and metacognition.

Explicit and intense teaching of 
comprehension strategies improves 
students’ reading comprehension.

Teaches one comprehension strategy at a time over a three- to  
six-week period. Each strategy is applied to short, “chunked”  
passages in the AMP Library Books and to content-area reading.

Fluency
 Direct instruction in fluency can  
improve students’ comprehension.

 A single aspect of fluency is focused on, modeled, and practiced  
in each comprehension strategy lesson.

Guided oral reading with repetition 
gives struggling students a clear 
learning benefit.

Students are guided to reread text aloud through proper  
pronunciation and phrasing, smoothness, expression and  
volume, pace, and accuracy.

 Peer Reading Learning is best achieved when  
viewed as a social process. Students 
need opportunities to interact with 
other students throughout the  
learning process.

Every lesson in the AMP Reading System provides  
opportunities for focused pair and small-group interaction.

Independent 
Reading To develop as readers, striving students 

need substantial opportunities to read 
text at their independent-reading levels 
with high-interest topics.

 The AMP Library Books provide daily opportunities  
for high-interest reading at students’ independent  
reading levels with 85 percent nonfiction topics  
selected by polling secondary students.
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ABOUT THE AUTHOR

Dr. Timothy Shanahan is Professor of Urban Education 
at the University of Illinois at Chicago, where he is 
Director of the UIC Center for Literacy. He was the 
Director of the Chicago Reading Initiative for the Chicago 
Public Schools, a school improvement effort serving 
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successful methods of teaching reading. He was co-chair of the fluency and methodology 
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Dr. Donald Deshler is a professor of Education and Special Education at the University  
of Kansas and Director of the Center for Research on Learning (CRL), where he has developed 
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the panel of Reading Next.
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which focuses on professional development and research for and about middle and high 
school educators, teacher leaders, and teacher educators in the San Francisco Bay area  
and nationally.

Dr. John Guthrie is a professor of Human Development and Director of the Maryland 
Literacy Research Center at the University of Maryland at College Park, where he is the 
principal researcher and designer for Concept-Oriented Reading Instruction (CORI).  
The National Reading Conference awarded him the Oscar Causey Award for outstanding 
contributions to reading research in 1992. Dr. Guthrie served on the panel of Reading Next.

Dr. Ernest Morrell is an assistant professor of teacher education at Michigan State  
University, and he also directs an annual Critical Research and Writing Seminar for  
urban teens, parents, and teachers.
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Lessons start by teaching high-utility vocabulary through 
student-friendly explanations.

Introduces eight vocabulary 
words at the start of each 
lesson to ensure mastery

Supplies simple, student-
generated examples that 
personalize word learning

Stimulates discussion so 
that students are actively 
engaged in developing 
deep knowledge of  
word meanings

TWO VOLUMES 
PER LEVEL

Excites students’  
interest with a “coach” 
that ties vocabulary  
to the unit theme

Level 1, Volume 1, page 2 (top) and page 3 (bottom)
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Independent reading follows the vocabulary lesson.

Provides opportunities for independent reading

Highlights new vocabulary 
words in the Library Books 
to increase understanding 
and word recognition

Provides a reading–
writing connection

Guides students through 
applying the unit 
comprehension strategy

Student Guide, Level 1, Volume 1, page 4

Thirty-two vocabulary 
words are taught  
per unit!
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Comprehension strategies are systematically taught one at a time.

Scaffolds understanding 
through questions so 
students can begin to build  
comprehension strategies

Improves comprehension 
through repeated exposures 
to vocabulary

Targets fluency through 
paired read-alouds that 
promote social learning

Ensures thorough  
mastery by teaching  
each strategy in chunks

Builds awareness of the 
strategy so students can 
become active participants  
of their learning

LESSONS 
FOLLOW A 

CONSISTENT 
FORMAT SO 

STUDENTS 
KNOW WHAT TO 

EXPECT.

Student Guide, Level 1, Volume 1, page 5 (top) and page 6 (bottom)



Rivals

Every football season the Stanford Cardinal and the

California Bears meet on the football field. The two

California schools have maintained a rivalry for years.

Their rivalry has become a tradition. The Stanford Cardinal

team is fro
m Stanford University. T

he California Bears is th
e

team from the University of California at Berkeley.

Every year, fans of both teams look forward to this game.

Fans eagerly anticipate game day because they know that

the game will be a constant battle. They know it will be

exciting and unpredictable.

36

The California Bears and the Stanford Cardinal face off for action.
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Every year, fans of both teams look forward to this game.

Monitors student 
comprehension through 
strategic STOP points

Supports vocabulary  
and fluency development 
throughout activities

Vocabulary and fluency are integrated with comprehension.

Empowers students by 
providing opportunities for 
a personal response

AMP LIBRARY 
BOOK SUBJECTS 
AND KEY 
VOCABULARY 
CORRESPOND  
TO EACH UNIT.

Student Guide, Level 1, Volume 1, page 7

AMP Library Book, 
Sports on the Edge, page 36 7



Writing exercises 
encourage students to 
think about the strategy 
they’ve learned.

8

Provides an opportunity to 
apply the comprehension 
strategy to content- 
area reading

Monitors students’ 
progress with Reflection 
pages found at the  
end of the unit

Prompts students to be  
mindful of what they’re  
learning so they can take 
ownership of their success

Level 1, Volume 1, page 27 (top) and page 56 (bottom) 

PEER INTERACTION 
HELPS REINFORCE 
STRATEGIES AS  
STUDENTS LEARN.

CONTENT-AREA 
APPLICATION 

DEEPENS  
STUDENTS’ 

COMPREHENSION.

Lesson formats make it easy to encourage students to work in groups.



Lexile® DRA™

Guided 
Reading

Units 1–3: 700–750
Units 4–5: 740–800
Units 6–7: 750–850

40 O–T

AMP LIBRARY
BOOKS PROVIDE A
WEALTH OF TOPICS
TO MOTIVATE
STRIVING READERS.

LEVEL 1

LEVEL 2

LEVEL 3

Lexile® DRA™

Guided 
Reading

Units 1–3: 920–950
Units 4–5: 860–970
Units 6–7:  890–1010

60 T–Y

Lexile® DRA™

Guided 
Reading

Units 1–3: 770–850
Units 4–5: 780–880
Units 6–7: 800–950

50 R–W

9
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Informal Reading Inventory

Name Date

Circle the letter of the correct answer to each question.

1. Which of the following is the name of the game in the passage?

a. paintball

b. splat

c. get the flag

2. Which of the following is the main feature of the game?

a. hitting trees with bright red balls of paint 

b. colorful balls of paint that players shoot at one another

c. leaving the game when you’re hit

3. What is the main idea of the passage?

a. Paintball is a game that uses balls of paint to tag other players.

b. It’s easy to win at a game that combines hide-and-seek and tag.

c. The writer is really bad at playing challenging games.

A
M

P
 R

ead
in

g
 System

 ©
 Pearso

n
 Ed

u
catio

n
, In

c./G
lo

b
e Fearo

n
/Pearso

n
 Learn

in
g

 G
ro

u
p

. A
ll rig

h
ts reserved

. Level o
n

e.

A bright red ball of paint flies by and hits the tree behind me,

making a huge splat. That was really close! I’m playing paintball,

and it’s a challenging game. What is paintball? It’s a game that

combines playing tag at the same time that you’re playing hide-

and-seek. You play in an immense field. The main feature of

paintball is the colorful balls of paint that players shoot at one

another. The game is played by two competing teams. When

players are hit, they are required to leave the game. Each team

guards a flag—and each team tries to get the other team’s flag.

48797_001-010_FSD  7/18/05  1:56 PM  Page 8
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Progress monitoring and evaluation in the AMP™ Reading System involve  
both formal assessment and students’ self-evaluation of their progress.  
Assessment Masters contain a Mid-Unit and End-of-Unit Assessment for  
each of the seven units. 

An Informal Reading 
Inventory provides a 
starting point  
for evaluating  
students’ needs.

THERE ARE  
THREE SECTIONS 

TO EACH 
ASSESSMENT— 

VOCABULARY, 
COMPREHENSION, 

and FLUENCY.

Assessment Masters, page 8, Level 1



Part 1 Vocabulary 
Circle a or b to answer each question.

1. Is it a good idea to dispose of trash? 

a. yes b. no

2. To write a good report, should you omit important
details?

a. yes b. no

3. Do you pay close attention when you are distracted? 

a. yes b. no

4. If you don’t get enough rest, might you feel sluggish?

a. yes b. no

Circle the letter of the word that means almost the
same as the underlined word or words.

5. Only trained athletes are qualified to compete.

a. distracted b. eligible c. preoccupied

6. When the clown suddenly stepped in a bucket of
water, the children burst into laughter.

a. courtesy b. sluggish c. spontaneously

7. The committee will refuse applications that are
handed in late.

a. recede b. reject c. summon

8. Please say exactly the purpose of your paper.

a. define b. survey c. summon

9. When the tide pulls back, it leaves many shells
exposed on the shore.

a. recedes b. omits c. defines

Mid-Unit Assessment 
Unit 2

assortment

courtesy

define

dispose

distracted

eligible

omit

preoccupied

recede

reject

resident

sluggish

spontaneously

summon

survey

valid

Name Date 
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34

Mid-Unit Assessment •  Unit 2 continued

Name Date 

Part 3 Fluency

Read the following passage once. Then read it again as your teacher
times you. Underline the word you are reading when your teacher
says to stop. Then answer the question.

Which of the following questions is answered in the selection?

a. What kinds of dogs do not make good search dogs?

b. What are some skills that search dogs need to become “certified”?

c. What kind of test do handlers have to pass to become “certified”?

Search dogs and their owners, or handlers, are trained to rescue people.

While search dogs
15

are in training, their handlers also take an intensive 6-day

training course. Handlers are
30

usually firefighters or other first responders.

The staff members of the National Disaster Search Dog
45

Foundation

carefully match dogs and their handlers. Staff members consider the

personalities and learning styles
60

of each dog and handler. After a match is

made, each new team spends 10
75

more days at the training kennel together.

They practice the skills they’ve learned so they
90

can work together in the future.

Finally, the dog and handler go home together to
105

begin their new life as

a disaster search team. The team practices what they’ve learned
120

on a daily

basis. They are careful not to omit any skills. They also have
135

frequent

training “tune-ups” to make sure they don’t forget any of their newly

acquired
150

skills.

Dogs must pass a test before they can become valid search dogs for

urban
165

, or city, search and rescue operations. This 3-hour test “certifies” the

dog. During the
180

test, a dog has 20 minutes to find 6 volunteers who pose as

victims buried
195

in three massive piles of rubble. The dog must avoid

distractions. For example, a dog
210

must reject all scents other than the scent

of a live victim. The test is
225

also a challenge for the handler. He or she must

read the dog’s cues in
240

order to pinpoint the location of the victims.

A
M

P
 R

eading S
ystem

 ©
P

earson E
ducation, Inc./G

lobe F
earon/P

earson Learning G
roup.A

ll rights reserved.Level tw
o.

48703_027-034_Gr7_FSD-2ca  7/19/05  8:09 AM  Page 34

a. define b. survey

9. When the tide pulls back, it leaves many shells
exposed on the shore.

a. recedes b. omits

34

, it leaves many shells

31

Mid-Unit Assessment  •  Unit 2 continued

Name Date

10

11

12

After the pyramid was built, the Sun lit up two whole
sides of the pyramid on those two days each year. The
patterns of light and shadow on the pyramid changed each
day. The changes occurred as Earth moved around the Sun.
On special days, sunlight made a pattern of triangles on 
the pyramid stairs. The Maya could tell the first day of all
four seasons by the number of triangles. The number of
triangles also helped them know when to plant and harvest
their crops.

The Maya planned one feature of the pyramid to honor
the feathered serpent. On the first day of spring and of fall,
a shadow zigzagged down the main staircase. The shadow
looked like the body of a serpent. Triangles of light shone
on the snake’s back. The last triangle lighted a sculpture at
the bottom of the stairs. It was the head of the feathered
serpent. On those days, it appeared as if the feathered
serpent was crawling down the stairs of his pyramid. 

Today, people visit the ruins of these two great
pyramids. Visitors see the piercing eyes of the stone
serpents on the Temple of the Feathered Serpent. On the
first day of spring and of fall, they see the serpent appear
on the staircase of the calendar pyramid. It seems that 
the feathered serpent lives on in both of these places.
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Circle the letter of the correct answer to each question.

1. Why did people work hard to build pyramids?

a. They wanted to please their gods.

b. They wanted to please their priests and rulers.

c. They wanted to show their expert building skills.

2. Which would be a goal-setting question for the section “The
Temple of the Feathered Serpent”?

a. How many feathered serpents are there?

b. What does the Temple of the Feathered Serpent look like?

c. Where are most pyramids found?

48797_027-034_Gr6-FSD-3ca  7/18/05  2:09 PM  Page 31
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Evaluate student  
progress in vocabulary

Comprehension questions 
demonstrate students’ 
general comprehension  
and their application  
of the strategy.

Vocabulary words from 
the first or second half of 
a unit are used to assess 
student understanding.

Fluency is tracked with 
passages that are read twice 
and a comprehension question 
that is answered.

Assessment Masters, pages 27, 31, and 34



Part 1 Vocabulary 
Circle a or b to answer each question.

1. Is less than half of the people in a room a majority?

a. yes b. no 

2. Do you usually have too much of something that 
is scant?

a. yes b. no 

3. If you like a certain type of food, are you likely to
recommend it to a friend?

a. yes b. no 

4. Is a torrential rain a light shower?

a. yes b. no 

Circle the letter of the word that best completes 
each sentence.

5. According to the founder, the store was to
serve the community.

a. established b. dependent c. nutritious

6. The group figured out a for finishing its
project on time.

a. majority b. reserve c. strategy 

7. The mechanic put a tire on the car until
Roberto could get the regular tire fixed.

a. nutritious b. dependent c. temporary 

8. Gloria studied hard to all of the facts for 
the test.

a. abandon b. retain c. recommend

End-of-Unit Assessment
Unit 4

abandon

available

awareness

dependent

encounter

established

majority

nutritious

recommend

reserve

retain

retrieve

scant

strategy

temporary

torrential

Name Date 
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Name Date

Part 3 Fluency

Read the following passage once. Then read it again as your teacher
times you. Underline the word you are reading when your teacher
says to stop. Then answer the question.
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End-of-Unit Assessment •  Unit 4 continued

Name Date 

As a hurricane travels, it delivers a nasty one-two punch to each area in
15

its path. A region feels the first rainy and windy part of the storm as
30

the eye

approaches. Then, it experiences a brief but deceptive period of calm.

Boom! The
45

second half of the storm arrives from the other side of the eye.

As if
60

the one-two punch isn’t bad enough, tornados can follow. So what

do experts recommend
75

you do during a hurricane? As with tornado safety,

you’ll need to stop, drop, and
90

hold.

Another deadly feature of hurricanes is the storm surge. Storm surges are

walls of
105

tidal water. Strong winds blowing over an ocean push the water in

front of them
120

. The water level rises. That in turn creates huge, wind-driven

waves that slam onto
135

shore. Storm surges can extend 50 miles along a

coast. They destroy marinas (where boats
150

are kept) and coastal towns.

Because hurricanes stir up so much wind and water, it’s
165

no surprise that

they also trigger floods. If you come upon floodwaters while in a
180

car, look

for another route. If you are caught in rising waters, leave the car
195

and climb

to higher ground. 

Which of the following is the text structure of the third paragraph?

a. fact and opinion

b. cause and effect

c. compare and contrast

48797_067-074_Gr6-FSD-2ca  7/18/05  2:14 PM  Page 74

8. Gloria studied hard to all of the facts for 
the test.

a. abandon b. retain 

74

Gloria studied hard to all of the facts for Gloria studied hard to all of the facts for 

71

End-of-Unit Assessment •  Unit 4 continued

Name Date 

8

9

How to Get Rescued
What if waiting out the storm turns into a serious

problem? What if you’re in your car and out of food? What
do you do when your only solution is to be rescued?

The first rule is, don’t abandon your car unless you have
no other choice. Run through all of your rescue solutions
before going for help. First, make sure that you have
attached the red rag or banner to your car antenna or door.
Then use your horn, laser, or flare to signal for help. If it
has stopped snowing, raise your car hood. If you are near
an area that can be seen from above, write a message in
the snow. Make sure that the message can be seen from a
rescue airplane. Finally, leave your car, but only if you
absolutely have to. Then clearly mark your trail. Marking
your trail will help you find your way back. It may also help
rescuers find you. Good luck!

Circle the letter of the correct answer to each question.

1. Which text structure is used in paragraph 1?

a. fact and opinion

b. cause and effect

c. compare and contrast 

2. Which text structure is used in the section “Being
Prepared”?

a. problem and solution 

b. cause and effect

c. fact and opinion
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12 Assessment Masters, pages 67, 71, and 74, Level 1
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Individual Assessment Record
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provided for ease of recording.
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Students learn the decoding process, understand  
vocabulary, and improve their reading fluency.

AMP™ Reading System Phonics was developed to help adolescent  
students learn how to apply phonics to decode words, the cornerstone  
of the reading process, and to generalize that skill to word identification.

Skills covered include: 

• Basic letter–sound relationships  
 for consonants and vowels

• Consonant blends and digraphs

• Vowel patterns  
 • Long and short vowel sounds 
 • Vowel patterns—diphthongs and digraphs

• Word analysis 
 • Identification of base words 
 • Working with inflectional endings 
 • Adding prefixes and suffixes to base words 
 • Syllabication skills

Available for Levels 1 and 2
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Name  Date 

Learn About Short Vowels a and e
Level 1 • Unit 1.3

Say the words. Listen to the vowel sound. Each word has a short vowel sound.

 ran  ten
 short a  short e

Directions  Write the words from the box under the word that has the same vowel 
sound as the word above each column. 

 challenging immense mental contrast

 impact methods expert

   ran

 1. ____________________________

 2. ____________________________

 3. ____________________________

   ten

 4. ____________________________

 5. ____________________________

 6. ____________________________

 7. ____________________________

Directions  Complete the report below using words from the box. Write the word that 
makes the most sense. 

“The Joy of Learning Chess” by Nick Siegel

  You don’t have to be an 8. ____________________________ to enjoy chess. Although,

 since chess can be very 9. ____________________________, you may want to increase 

your skills.

  You can join your school’s chess club. There, you can gain 

10. ____________________________ experience, as well as new friends! You could 

sharpen your 11. ____________________________ skills by playing your computer. 

With a computer, you can learn how to have a greater 12. ___________________________ 

on your opponent’s moves. You can also learn classic tactics and 

13. ___________________________ by reading a book.

Phonics_L1_U1‚A�i�7.indd   4 4/24/08   10:14:36 AM
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3. ____________________________

Directions  Complete the report below using words from the box. Write the word that 
makes the most sense. 

“The Joy of Learning Chess” by Nick Siegel

  You don’t have to be an 8. ____________________________ to enjoy chess. Although,

 since chess can be very 9. ____________________________, you may want to increase 

your skills.

  You can join your school’s chess club. There, you can gain 

10. ____________________________ experience, as well as new friends! You could 

sharpen your 11. ____________________________ skills by playing your computer. 

With a computer, you can learn how to have a greater 

on your opponent’s moves. You can also learn classic tactics and 

13. ___________________________ by reading a book.

Name  Date 
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Learn About Short Vowels i and o
Level 1 • Unit 1.4

Say the words. Listen to the vowel sound. Each word has a short vowel sound.

 pin  top
 short i  short o

Directions  Read the words in the box. Write the words under the correct heading in 
the diagram. 

 contrast positive impact predict constant immense

Directions  Choose a short i or short o word to complete each sentence. Write the word 

on the line.

 7. The concert had a big ____________________________ on Mike.

  impact effect

 8. Maria wishes she could ____________________________ the future. 

  predict see

 9. “I am ____________________________ I passed that quiz,” Caleb said.

  positive sure

 10. Jake’s moods show a strong ____________________________.

  contrast change

 1. _____________________

 2. _____________________

 3. _____________________

 4. ____________________

 5. ____________________ 6. ____________________

short i both short o

Phonics_L1_U1‚A�i�7.indd   5 4/24/08   10:14:36 AM
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An instructional strategy  
identifies the lesson skill  
with easy-to-understand models.

Vocabulary words from each unit  
are presented and studied on the  
basis of their relationship to the  
skill of the phonics lesson.

Lesson exercises incorporate  
word-structure skills, language  
skills, and word meaning.

Blackline Masters make it easy to reproduce activities for students.
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All AMP Library Books are available as professionally recorded audio.
To provide additional support for students, all AMP Library Books are available  
as professionally recorded audio on either Audio CDs or a PlayAway® device— 
a portable, compact, easy-to-use digital audio book that students can use to  
listen to and follow along with the print editions.

HEARING 
MODELED 
READING 

INCREASES 
FLUENCY AND 
CONFIDENCE.

PlayAway device
Audio CDs

Great for listening stations, 
independent- reading 
support, and peer work
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Comprehension Strategy: SUMMARIZING
This unit teaches students to use summarizing as a tool for becoming
better readers. When summarizing becomes automatic, it functions as
a means for improving and monitoring comprehension. 

The summarizing strategy is carefully scaffolded. Students move from
the paragraph to the passage level as they 

• identify topics, main ideas, and important details
• summarize
In addition to learning the steps of summarizing, students identify
unimportant details, generalize from lists, and use notetaking and text
features to help them summarize.

Vocabulary
Make Words Yours! lessons focus on eight high-value vocabulary words.

Each Get Wordwise! lesson deepens students’ word knowledge.

The suffix -ly Synonyms and antonyms

The suffixes -ion and -able Multiple-meaning words

Fluency
This unit introduces the five major aspects of fluency
students will be focusing on throughout the year.

Phrasing: pausing; marking the ends of clauses and sentences

Smoothness: reading in phrases rather than word by word

Accuracy: reading all the words as they appear in the text

Expression and volume: varying both to reflect content

Pace: avoiding laboriousness, using a conversational pace

Independent Reading
Students read daily in Sports on the Edge and 

• see the vocabulary words in context in multiple forms.
• apply the comprehension strategy—identifying topics, main ideas,

important details, and then summarizing.
• respond personally with opinions and make connections.

Structured Writing
The two lessons at the end of this unit in the Teacher’s Edition focus on

• identifying and writing correct, complete sentences.
• writing sentences with compound subjects, verbs, and objects.

The Instructional Focus

challenging
expert
feature
immensely
mental
merely
physical
required

location
majestic
method
normal
outcome
ranging
routes
undertaking

constant
despite
occur
predict
positive
previous
react
tradition

contrast
error
focus
impact
maintain
proceed
remove
series

Org_TG6_Un1_Overview  3/23/07  10:53 AM  Page 2
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Your Unit Resources

AMP Reading Online Library
Sports on the Edge online supports students with comprehension
strategy tips, vocabulary explanations, and fluency modeling.

Student Guide, 
Unit 1
• 10 comprehension strategy lessons

• Fluency tips

• 4 vocabulary words lessons

• 4 vocabulary skills lessons

• “Read on Your Own” in each lesson

Assessment Masters
Vocabulary, Comprehension, Fluency
• Informal Reading Inventory

• Unit 1 Mid-Unit Assessment, page 11 

• Unit 1 End-of-Unit Assessment, page 19 

AMP Library Book: 
Sports on the Edge
Selections: 
Extreme Sports
Unusual Moments 

in Sports

Additional materials
to have on hand:

High-interest magazines
Newspapers
Index cards
Stick-on notes
Highlighters

Org_TG6_Un1_Overview  3/23/07  10:53 AM  Page 3

Additional materials
to have on hand:

High-interest magazines
Newspapers
Index cards
Stick-on notes

Additional materials
to have on hand:

High-interest magazines

Provides teachers with everything they need to successfully 
implement the AMP™ Reading System in any setting

Teacher’s Edition, Level 1, Volume 
1, pages 1B and 1C

Each unit provides an Overview with an 
Instructional Focus and Unit Resources to  
create anticipation and help students set goals.

17
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Directs teachers to provide explicit, systematic instruction  
through an easy-to-follow, step-by-step lesson format

Teacher’s Edition, Level 1, Volume 1, pages 1D and 1

Supplies explicit, scientifically 
research-based techniques  
critical for both the novice  
and expert teacher

Builds background and elicits prior 
knowledge for the unit theme

Builds confidence of ESL/ELL 
students with brief explanations  
of unfamiliar vocabulary, written  
by experts in the field

Two volumes per level 
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Directs teachers to background 
rationale to acquire insight into 
the lesson strategy or skill

Helps gain students’ attention 
and connect the strategy to the 
real world

Suggested timing for lesson 
is provided to make lesson 
planning easy.

Reduced Student Guide pages 
are provided for convenience  
at point-of-use.

Teacher’s Edition, Level 1, Volume 1, page 2
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Offers specific suggestions for 
previewing and reviewing the  
AMP Library Books

Supports whole-class, small-group,  
and individual instruction

Provides follow-up  
and closure suggestions

Teacher’s Edition, Level 1, Volume 1, pages 3 and 4

Point-of-use wraparound support strengthens instruction.



Objectives
VOCABULARY
� Review the words.

� Evaluate vocabulary learning.

COMPREHENSION
� Evaluate understanding of the text

structure lessons.

FLUENCY
� Read aloud in groups and evaluate

one another’s fluency.

� Self-evaluate fluency.

INDEPENDENT READING
� Give a personal response.

Materials
� Unit 4 Vocabulary Words, p. 244

� Goal-setting forms filled out by
students previously

� Student Guide

� Staying Alive

� Assessment Masters
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a separate pile. You’ll probably also have some words
left over. You have 3 minutes for this. Ready? Start.

After 3 minutes, ask one pair of students for their
list, recording it on the board or chart paper. Say,
Class, you can challenge any of these words, and
the pair who listed it will defend it.

Possible list for heritage-related words

findings ancestor latter
sincere heritage prosper
submit clarity relate

Ask another pair of students for any additions to the
list. Continue until all possible words have been
listed and, if necessary, defended.

Then say, Now look at the words in a completely
different way. This time you have 2 minutes to pick
all of the words that can relate to an adventure in a
new place. Go through the same process.

Possible list for adventure-related words

guarantee seclude clarity
plea submit latter
rebel bulk

Text Structure
Say, How do YOU think you’re doing with text
structure? Look back at the text structure lessons 
of the Student Guide—Lessons 2, 4, 6, 8, and 9. On
each of these pages, write a number from 1 to 5
that tells how well you understand the lesson. 
If you had trouble with it at the time, you might
understand it better now. So if you think you can 
do what the lesson asks, give it a 4. If you think 
you can do it really well, give it a 5. If you are still
having trouble with it, give it a lower number.

Walk around the classroom to monitor how students
are progressing. Say, This isn’t a grade. I want your
opinion on how you are doing so far.

Engage students in a discussion of which parts of
text structure are challenging and why. Discuss 
how previewing and identifying text structure is
making them better readers.

At the end of the period, collect students’ books and
make notes on how they have evaluated themselves.
Compare these self-evaluations with their scores on
the Mid-Unit Assessment.

Fluency
Have students number off into groups of three. Ask
each student to choose a page in Staying Alive to
read aloud. Say, Each of you is going to read aloud
for 1 minute, while the other two people follow
along and listen. Here’s how we’ll do it.

• First, choose your page.

• Then, read it silently to yourself.

Hit the Pause Button
(45–50 min.)

At this halfway point in the unit, both you
and your students can take time to reflect and
evaluate. Step back and ask yourself what is
working for you and what isn’t. Do you need to
change course in any way? Where do you need
to adapt to meet the needs of certain students?
Do you need to make any changes in the groups
or teams? Do you need to give more time to
some parts of the lessons and less to others?

Students have studied 16 vocabulary words,
learned some different kinds of text structure,
practiced fluency, and read the first selection in
Staying Alive. In this class period, they will review
and reflect on their work so far.

Vocabulary
Challenge students to do word sorts of the 16
vocabulary words they have studied so far. Copy 
the Unit 4 Vocabulary master on page 244, making a
copy for each pair of students. Cut each sheet into
slips, with one word from the first column on each
slip. Put each set of words into an envelope.

Divide students into pairs, and give each pair an
envelope. Ask them to put into one pile all the words
that can be related to finding information about one’s
heritage. Say, The words you don’t agree on can go in

FYI
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The researchers say…

“One of the primary advances in the [reading
process] involves the shift from dealing with
words on a word-by-word basis to an
accurate, rapid, and expressive rendering of
text. In other words, learners develop such
familiarity with print that they achieve
fluency in their reading.” 

—Kuhn & Stahl, 2002

them in your reading. All 16 of them? Write how
many of the words you think you know now.

For the Fluency goal, ask students to write how they
think they did in the reading-aloud activity above.

Mid- nit Assessment 
(45–50 min.)

Explain the Purpose
Tell students that the goal of this test is to find out
how they are doing so far. Tell them that it is a part
of the process of checking on how their goals are
being met. Explain that you will use the test to
decide what kinds of things to emphasize during the
rest of the unit and that they will take a similar test
at the end of the unit so they can see the progress
they’ve made.

Give the Test
Give students copies of the test. Point out that it 
has three parts: In the first part, Vocabulary, they
will answer questions about the words and some of
the skills they have studied so far. In the second,
Comprehension, they will read a passage and answer
questions about it. In the third part, Fluency, they
will read until you tell them to stop, mark how far
they have read, and answer a question about what
they read.

Review the directions for each section with students.

Evaluate the Results
A Scoring Guide and Individual and Class Report
forms appear in the Assessment Masters booklet.

When you have reviewed the tests and recorded the
scores, use the information to inform your
instruction for the second part of the unit.

For example, you may want to reconsider how to
pair or group students. You might pair students who
need help with those who performed well on the
test. On the other hand, you might want to group
students who did poorly together so you can give
them more focused attention as you teach the rest of
the unit.

Compare students’ test scores with their self-
evaluations on the Goal-setting forms. If you notice 
a discrepancy between a student’s test score and 
the self-evaluation, spend a few minutes with the
student looking at his or her Goal-setting form and
the work he or she has done in the Student Guide.
Discuss the areas the student should focus on in the
next part of the unit.

U

• Decide who in your group will read first, second,
and third.

• When I say START, the first person begins reading
aloud. The other two follow along, listening for
pauses in the right places and for smoothness.

• When I say STOP, the person stops.

• The other two people decide whether the reader
needs to work more on pausing or on
smoothness.

• When I say START, the next reader begins, and we
follow the same process.

“Lost! The Roanoke
Adventure” in Staying Alive
Ask, What person or event that you have read
about would you like to learn more about? Record
students’ ideas on the board. Discuss how to find
more information about the people or events they
chose. Groups can choose a person or an event to
research, or the whole class can agree on a topic. In
either case, break down the tasks, so that each
participant has a clear idea of what is expected.

Goal-Checking
Hand out the Goal-setting forms students filled out
on the day you previewed the unit with them. Say,
You’ve just evaluated how well you understand the
Text Structure lessons so far. Now look at your goal
for Comprehension: “Use text structures to help 
me understand and remember what I read.” How
has this strategy helped you so far to understand
and remember what you read? 

Then look at what you wanted to learn more about
as you read Staying Alive. Have you learned what
you were interested in, or haven’t we gotten to it
yet in the book? If we haven’t, write something else
interesting that you learned.

Move on to the Vocabulary goal. Say, Now that we
have reviewed the vocabulary words, think about
how many of them you understand when you see
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Objectives
VOCABULARY
� Review the Unit 1 words.

� Evaluate vocabulary learning.

COMPREHENSION
� Review the summarizing steps.

� Evaluate progress.

FLUENCY
� Review aspects of fluency.

� Evaluate progress.

INDEPENDENT READING
� Give a personal response.

Materials
� Stick-on notes for each student

� A highlighter for each student

� Unit 1 Vocabulary Words, p. 184

� Summarizing Quick Reference, pp.
178–179

� Fluency Quick Reference, p. 176

� Student Guide, p. 56

� Sports on the Edge

� Assessment Masters
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56 Unit 1 Reflection

The easiest part of learning new words is

The hardest part is

I still need to work on 

One way summarizing helped me with reading is 

The hardest thing about summarizing is 

I still need to work on 

I read most fluently when

I still need to work on 

My favorite part of Sports on the Edge is 

Sports on the Edge

Unit 1 Reflection

Ask students what conclusions they can draw from
these Top 3 lists. (to what degree their interests are
similar/different)

Bring the theme discussion to closure by asking each
student to identify one thing from the unit that he 
or she would like to learn more about. Keep a record
of these on chart paper, and use them as a starting
point for writing assignments or projects.

The Vocabulary
Distribute the highlighters and copies of the Unit 1
Vocabulary Words master. Ask students to highlight
the five words that were newest to them. Then have
them circle the five words they think they will use
the most in both their speaking and writing.

Direct students to page 56 in the Student Guide.
Discuss the first two sentence starters as a class and
have students record their own responses. Have
students record those words on page 56 in the
Student Guide.

Say, Maybe the most important question is, which
words do you still need to work on? Which ones are
hard to use in a sentence that makes sense?

Celebrate Progress
(45–50 min.)

The Theme
Distribute several stick-on notes to each student. Tell
the class they are about to find out that they can do
a lot in 1 minute.

Say, You have exactly 1 minute to look back through
the passages in the Student Guide unit and put
stick-on notes at (1) the passage you thought was
the most interesting and (2) the passage you
learned the most from.

Next, give them 1 additional minute to flip through
Sports on the Edge and put stick-on notes at 
(1) the sport they would most enjoy watching, and
(2) the sport they would most enjoy doing.

At the end of the second minute, ask for a volunteer
to name the most interesting Student Guide passage.
Record the title, and ask, How many of you chose
that one? Record the number of votes. Continue to
ask for titles and record votes until everyone has
voted and you have created a Top 3 list. 

Go through the same process with the Student Guide
passages they learned the most from. Then go on to
make Top 3 lists based on their stick-on notes in
Sports on the Edge. 
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Objectives
VOCABULARY
� Review the Unit 1 words.

� Evaluate vocabulary learning.

COMPREHENSION
� Review the summarizing steps.

� Evaluate progress.

FLUENCY
� Review aspects of fluency.

� Evaluate progress.

INDEPENDENT READING
� Give a personal response.

Materials
� Stick-on notes for each student

� A highlighter for each student

� Unit 1 Vocabulary Words, p. 184

� Summarizing Quick Reference, pp.
178–179

� Fluency Quick Reference, p. 176

� Student Guide, p. 56

� Sports on the Edge

� Assessment Masters

56A
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Celebrate ProgressCelebrate Progress
(45–50 min.)

The Theme
Distribute several stick-on notes to each student. Tell
the class they are about to find out that they can do
a lot in 1 minute.

Say, You have exactly 1 minute to look back through
the passages in the Student Guide unit and put
stick-on notes at (1) the passage you thought was
the most interesting and (2) the passage you
learned the most from.

Next, give them 1 additional minute to flip through
Sports on the Edge 
(1) the sport they would most enjoy watching, and
(2) the sport they would most enjoy doing.

At the end of the second minute, ask for a volunteer
to name the most interesting Student Guide passage.
Record the title, and ask, 
that one?
ask for titles and record votes until everyone has
voted and you have created a Top 3 list. 

Go through the same process with the Student Guide
passages they learned the most from. Then go on to
make Top 3 lists based on their stick-on notes in
Sports on the Edge. 
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each student to choose a page in Staying AliveStaying AliveStaying to
read aloud. Say, EachEachEach of of of you of you of of you of you you is is going going going going to to to read read read aloud read aloud read read aloud read aloud aloud aloud
forfor 1for 1forfor 1for 1 1 minute, minute, while while while the the other other other two other two other other two other two two two people people people people follow follow
alongalongalong and and listen. and listen. and and listen. and listen. listen. listen. Here’s Here’s how how we’ll how we’ll how how we’ll how we’ll we’ll we’ll do do it. it.

• First,First, choose choose choose your your page. your page. your your page. your page.

• Then,Then, read read read it read it read it it silently it silently it it silently it silently to silently to silently silently to silently to to to yourself. yourself.

slips, with one word from the first column on each
slip. Put each set of words of words of  into an envelope.

Divide students into pairs, and give each pair an
envelope. Ask them Ask them Ask  to put into put into put  one pile all the words
that canthat canthat  be related to finding information about one’s about one’s about
heritage. Say, TheTheTheThe words words words you you you don’t don’t don’t agree don’t agree don’t agree don’t agree don’t agree agree agree on on on can can can go go go in in in
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The Summarizing Strategy
Distribute the Summarizing Quick Reference
masters. Explain to students that these are valuable
items and that they should keep them in a place
where they can refer back to them. Why are they
valuable? Because they will help students in their
social studies classes, in their science classes, even
in their math classes. Whenever you find that you
have been reading something without
understanding it, STOP! Ask yourself, Whom or what
is this about? What is the main thing this is saying?
What are the most important details?

You won’t always have to ask all these questions.
Sometimes just asking the first one will help you
“get it.” 

If you are reading something that you have to
remember, take the next step and summarize it for
yourself. You’ll understand it much better,
remember it much longer, and even be able to use it
to impress someone at some point in your life.

Have students use the master to complete the
sentences under Comprehension on page 56 in the
Student Guide.

Fluency 
Distribute the Fluency Quick Reference master 
(page 176). Point out to students that this sums up
the different parts of reading fluently that they have
been working on in this unit. Suggest that they keep
it with the Summarizing masters in their notebooks.
Explain, We will be reading and rereading all
through this course. As you get more and more
fluent in your reading, you’re going to enjoy reading
aloud to both children and adults. You’ll be able to
help them understand the meaning of what you are
reading just by the way you read it. 

Have students refer to the Fluency master as they
complete the sentences under Fluency on page 56 in
the Student Guide.

Goal-checking
Say, Now that we’ve been looking back at the unit,
let’s see how well we’ve met our goals. Hand out
students’ Goal-setting forms. Say, Look at your goal
for Comprehension: How has summarizing helped
you understand and remember what you read?
Write a sentence about that. 

Then look at what you wanted to learn more about
as you read Sports on the Edge. Have you learned
what you were interested in? If you haven’t, write
something else interesting you learned.

Move on to the Vocabulary goal. Say, Now that we
have reviewed all of the vocabulary words, think

about how many of them you understand when you
see them in your reading. All 32 of them? Write how
many of the words you think you know now.

For the Fluency goal, ask students to write how they
feel they have improved in reading smoothly, with
expression, and with pauses for punctuation marks.

When students have finished, collect the sheets
again. Say, I’m keeping these for you, and we’ll look
at them again in the future. When we start the next
unit, you’ll fill out a new Goal-setting form and then
check your progress against your goals, just as we
did with this form.

You may want to conclude the class period by
reading aloud to students a “teaser” from the AMP
Book they will be reading in the next unit.

End-of- nit Assessment
(45–50 min.)

Explain the Purpose
Say, You’ve learned a lot more since you took the
Mid-Unit Assessment for this unit a couple of weeks
ago. This test is designed to show you how much
you’ve learned. Afterward, we’ll compare your
score on each section of this test with your score 
on the Mid-Unit Assessment.

Give the Test
Like the Mid-Unit Assessment, this test has three
parts: Vocabulary, Comprehension, and Fluency. 
See the Assessment Masters booklet for specific
suggestions for administering the test.

Evaluate the Results
A Scoring Guide and Individual and Class Report
forms appear in the Assessment Masters booklet. 

Again, compare students’ test results with their 
self-evaluation on their Goal-setting forms.

U
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Midway through the unit students 
and teachers step back and reflect.

Mid-Unit Assessment 
evaluates students’ 
progress.

Goal-checking refers 
students to the 
goal-setting forms 
to evaluate their 
progress.

Pause and Evaluate pages help you and students review and evaluate at the  
middle and end of each unit.

Brings closure 
and refers to 
students’ goal-
setting and self-
evaluation

Provides 
snapshot 
of students’ 
achievement
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For each item, ask yourself the questions at the top of the chart.
Write yes or no in the boxes.

Try It Out!
Write your own sentences. Then ask yourself the questions at the top of the chart above.
Correct your own sentences if you need to.

On Your Own!
Write some simple sentences of your own. Use a sentence chart like 
the one above if you wish. Remember to check your sentences for correctness.

11. __________________________________________________________________________

12. __________________________________________________________________________

13. __________________________________________________________________________

14. __________________________________________________________________________

15. _________________________________________________________________________

1. A tall, lean young woman.

2. Crossed the finish line first. 

3. she received another golden cup

4. Wilma Rudolph happily

5. Ms. Rudolph was signing autographs.

Simple Sentences

Does it 
make sense?

Does it have
a subject?

Does it have
a verb?

Does it begin
with a 
capital letter?

Does it have
an end mark? 

Is It a Sentence?

6.

7.

8.

9.

Does? Did? Will do?Who or What? What? or Whom? or How?

VerbSubject Object

Simple Sentences

Name Date

56D

10.
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For each item, ask yourself the questions at the top of the chart.
Write yes or no in the boxes.

Try It Out!
Write your own sentences. Then ask yourself the questions at the top of the chart above.
Correct your own sentences if you need to.

1. A tall, lean young woman.

2. Crossed the finish line first. 

3. she received another golden cup

4. Wilma Rudolph happily

5. Ms. Rudolph was signing autographs.

Simple SentencesSimple Sentences

Is It a Sentence?

6.

7.

8.

Who or What?

Subject

Simple SentencesSimple SentencesSimple Sentences

Name

For each item, ask yourself the questions at the top of the chart.
Write yes or no in the boxes.

Try It Out!
Write your own sentences. Then ask yourself the questions at the top of the chart above.
Correct your own sentences if you need to.

1.

2.

3.

4.

5.

Simple SentencesSimple Sentences

Is It a Sentence?

6.

7.

8.

Who or What?

Subject

Simple SentencesSimple SentencesSimple Sentences

Name
Objectives
� Define sentences.

� Check sentences for errors and
completeness.

� Write complete sentences. 

56C
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sentence? (a question) And what kind of mark does
a question end with? (a question mark) Add or a
question mark to the last statement on the board. 

Say, The fact is, when I tell someone that this class
reads books, I feel pretty excited about it. Say, “This
class reads books!” with feeling and emphasis. Ask,
When you want to emphasize what you’re saying,
what kind of mark do you use? (an exclamation
point) Add or an exclamation point to the last
statement on the board.

Whole Class Practice
Say, Now, let’s test our ideas and see if they work.
Distribute the blackline master on the next page.
Say, Look at the first chart. Notice that the top row
contains five questions. Read the questions aloud. 

Say, We are going to ask these questions about
each of the numbered items. I will do the first. Read
the item and ask and answer each question. Then
have the class help you make the item a complete
sentence. Go over the rest of the items as a class. Tell
students to write each answer in the chart. 

Pair Practice
Make a three-column Subject/Verb/Object chart on
the board, with plenty of space to write in each
column. Say, Let’s practice writing some sentences
like our first ones: “This class reads” and “This class
reads books.” Model with a subject-verb sentence,
such as I / can drive, and a subject-verb-object
sentence, such as My favorite team / sometimes wins
/ their games. Point out that a sentence—like your
first one—does not necessarily need an object. Then
model asking the questions about your sentences. 
Go on to the next chart on the blackline master.
Have students work with partners to write and then
check their sentences. When they have finished, ask
for volunteers’ sentences and check them as a class.

Individual Practice
Say, Okay, you’re ready to write sentences of your
own, but let’s do one together first. Ask for a
sentence from a volunteer, and write it on the board
exactly as dictated and without a capital letter or
end mark. Have the class ask the questions about it
and correct it as they direct you.

Direct students to On Your Own. Say, After you
finish, use the questions on the chart at the top of
this page to check each sentence and make sure
that it has no errors. Again, ask for volunteers’
sentences before collecting the sheets to evaluate
each student’s work.

STEP 4

STEP 3

STEP 2
Simple Sentences

This is the most important lesson in this
writing course. Students must have a firm
understanding of what makes a complete
sentence in order to profit from all future lessons.
Take your time with this lesson, giving students
as many examples as necessary of incomplete
sentences and how to correct them.

Teach and Model
Write the word sentence on the board. Tell the class,
If you are going to write sentences, you need to
know what they are and what they are not. 

Write this class on the board under sentence. Ask,
Are these words a sentence? Why not? Listen to
student’s opinions and reply, Let’s take your
suggestions and build a complete sentence. We
already have the subject for our sentence, so let’s
add a verb—an action word. Write the word reads
after this class.

Point to this class reads. Ask, Is this a sentence?
If students say yes, point out, These words make
sense. They have the two basic things a sentence
needs: a subject (underscore this class) and a verb
(underscore reads).

If students say no, ask, What else do we need to do
to make these words a sentence? Right. We need a
capital letter and a period. Write in the corrections.

Then say, Let’s add an object. Objects answer the
questions What? or Whom? What does this class
read? Write books after This class reads. Read aloud,
“This class reads books.”

Let’s review what we have decided. What are
features that a sentence must have? Write the
following statements on the board. 

• A sentence must make sense.
• A sentence must have a subject and a verb.
• A sentence must begin with a capital letter.
• A sentence must end with a period.

Are there any other marks a sentence can end with?
Write on the board, Does this class read books [omit
end punctuation]. Ask, What do you call this kind of

STEP 1
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On Your Own!
Write some simple sentences of your own. Use a sentence chart like 
the one above if you wish. Remember to check your sentences for correctness.

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________

On Your Own!
Write some simple sentences of your own. Use a sentence chart like 
the one above if you wish. Remember to check your sentences for correctness.

11. __________________________________________________________________________

12. __________________________________________________________________________

13. __________________________________________________________________________

14. __________________________________________________________________________

15. _________________________________________________________________________

9.

10.

model asking the questions about your sentences. 
Go on to the next chart on the blackline master.
Have students work with partners to write and then
check their sentences. When they have finished, ask
for volunteers’ sentences and check them as a class.

Individual Practice
Say, Okay, you’re ready to write sentences of your
own, but let’s do one together first. Ask for a
sentence from a volunteer, and write it on the board
exactly as dictated and without a capital letter or
end mark. Have the class ask the questions about it
and correct it as they direct you.

Direct students to On Your Own. Say, After you
finish, use the questions on the chart at the top of
this page to check each sentence and make sure
that it has no errors. Again, ask for volunteers’
sentences before collecting the sheets to evaluate
each student’s work.

STEP 4

sense. They have the two basic things a sentence
and a verb

What else do we need to do
to make these words a sentence? Right. We need a

Write in the corrections.

Let’s add an object. Objects answer the
questions What? or Whom? What does this class

Read aloud,

Let’s review what we have decided. What are
Write the

Are there any other marks a sentence can end with?
Does this class read books [omit

What do you call this kind of

On Your Own!
Write some simple sentences of your own. Use a sentence chart like 
the one above if you wish. Remember to check your sentences for correctness.

11.

12.

13.

14.

15.

9.

10.

Read each of the sentences. Then write the subject(s), verb(s), and object(s) in the proper columns.

On Your Own!
Now, write your own sentences. Use the questions at the top of the chart 
to help you. 

• Write at least one sentence with a compound subject, one with a 
compound verb, and one with a compound object. 

• Check your sentences for errors.

11. ______________________________________________________________________________

12. ______________________________________________________________________________

13. ______________________________________________________________________________

14. ______________________________________________________________________________

15. ______________________________________________________________________________

Who or What? Does? Did? Will Do? What? or Whom?

1. She and I always cheered 
the captain and the team.

2. The mountain climbers 
stopped and made a meal.

3. The ski boat or motor 
needed a repair.

4. The majestic waves tossed 
boats and ships.

5. Kyle or Jim will jump and 
clear every hurdle.

6. Success or victory takes 
luck, talent, and hard work.

7. Normal men and women can 
have unusual skills or abilities.

8. Errors or mistakes should 
be corrected or fixed.

9. We play both baseball and
hockey.

10. Anything can happen and does!

Compound Subjects, Verbs, and Objects

Name Date

Verb or Verbs Object or Objects
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or Subjects

56F
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Two lessons at the end of each unit provide teaching and practice in writing. 



T78

INTRODUCE THE UNIT 

• Introduce the theme
• Introduce the strategy
• Set goals

Lesson 1

VOCABULARY 
Student Guide: 
• Make Words Yours!
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 2

COMPREHENSION
Student Guide: 
• Learn the Strategy 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 3

VOCABULARY 
Student Guide:
• Get Wordwise! 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 4

COMPREHENSION
Student Guide:
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Day 1 Day 2 Day 3 Day 4 Day 5

Day 6 Day 7 Day 8 Day 9 Day 10

Lesson 5

VOCABULARY
Student Guide: 
• Make Words Yours!
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 6

COMPREHENSION
Student Guide:
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 7

VOCABULARY 
Student Guide:
• Get Wordwise! 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 8

COMPREHENSION
Student Guide:
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 9

COMPREHENSION:
Content Connection
Student Guide: 
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Pacing for 45–50-minute class periods

Regular semester- or year-long classes
• Classes that meet daily for 45–50 minutes will complete each unit in five weeks.
• For one-semester reading intervention courses, use Volume 1 of the Student Guide and

Teacher's Edition and the first three AMP Library Books.

After-school classes
• Use Volume 1 of the Student Guide and Teacher's Edition, and the AMP Library Book that

accompanies each of the units you cover for the duration of the class.

Summer school, Saturday school classes, and quick courses
• Use Volume 1 of the Student Guide and Teacher's Edition, and the AMP Library Book 

that accompanies each of the units you cover in the class.

For 90-minute class periods, see page T80.

Daily lessons for two options are described on the
following pages. Either option can be adapted to
the needs of your particular school or district.

WEEK 1

WEEK 2

FLEXIBLE PACING IN THE READING SYSTEM
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Lesson 2

COMPREHENSION
Student Guide: 
• Learn the Strategy 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 3

VOCABULARY 
Student Guide:
• Get Wordwise! 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 4

COMPREHENSION
Student Guide:
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Day 3 Day 4 Day 5

Day 8 Day 9 Day 10

Lesson 7

VOCABULARY 
Student Guide:
• Get Wordwise! 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 8

COMPREHENSION
Student Guide:
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Lesson 9

COMPREHENSION:
Content Connection
Student Guide: 
• Learn the Strategy
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY
Student Guide: 
• Read on Your Own
AMP Book, Selection 1

Teacher's Edition and the first three AMP Library Books.

• Use Volume 1 of the Student Guide and Teacher's Edition, and the AMP Library Book that
accompanies each of the units you cover for the duration of the class.

Summer school, Saturday school classes, and quick courses
• Use Volume 1 of the Student Guide and Teacher's Edition, and the AMP Library Book 

that accompanies each of the units you cover in the class.

T80

Day 2 Day 3

Day 4 Day 5 Day 6

Day 1
45 min. INTRODUCE THE UNIT 

• Introduce the theme
• Introduce the strategy
• Set goals

45 min. Lesson 1
VOCABULARY 

Student Guide:
• Make Words Yours!
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY

Student Guide:
• Read on Your Own
AMP Book, Selection 1

30 min. Lesson 2
COMPREHENSION

Student Guide:
• Learn the Strategy 
• Your Turn

30 min. Lesson 3
VOCABULARY 

Student Guide: 
• Get Wordwise! 
• Your Turn

30 min. COMPREHENSION/
FLUENCY/VOCABULARY

Student Guide: 
• Read on Your Own (2)
AMP Book, Selection 1

45 min. Lesson 4
COMPREHENSION

Student Guide: 
• Learn the Strategy 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY

Student Guide: 
• Read on Your Own
AMP Book, Selection 1

45 min. OUTSIDE READING
• Student-selected reading

CONTENT-AREA TEXTBOOKS 
• Students apply

comprehension strategy

30 min. Lesson 5
VOCABULARY 

Student Guide: 
• Make Words Yours!
• Your Turn

30 min. Lesson 6
COMPREHENSION

Student Guide: 
• Learn the Strategy 
• Your Turn

30 min. COMPREHENSION/
FLUENCY/ VOCABULARY

Student Guide:
• Read on Your Own (2)
AMP Book, Selection 1

30 min. Lesson 7
VOCABULARY 

Student Guide:
• Get Wordwise! 
• Your Turn

30 min. Lesson 8
COMPREHENSION

Student Guide: 
• Learn the Strategy 
• Your Turn

30 min. COMPREHENSION/
FLUENCY/ VOCABULARY

Student Guide: 
• Read on Your Own (2)
AMP Book, Selection 1

45 min. Lesson 9
COMPREHENSION: 
Content Connection

Student Guide:
• Learn the Strategy 
• Your Turn

COMPREHENSION/
FLUENCY/VOCABULARY

Student Guide: 
• Read on Your Own
AMP Book, Selection 1

45 min. OUTSIDE READING
• Student-selected reading

CONTENT-AREA TEXTBOOKS 
• Students apply

comprehension strategy

Pacing for 90-minute class periods

Regular semester- or year-long classes
• In this plan, a unit takes 5 weeks for a class that meets 3 days a week, or 

3 weeks for a class that meets 5 days a week.
• Every third day, in an additional 45 minutes, students (1) read self-selected

material and (2) apply the comprehension strategy they are learning to a
content-area textbook of their choosing. 

• In an additional 45 minutes at the end of the unit, students can write in
response to the unit theme.

• For one-semester reading intervention courses, use Volume 1 of the Student
Guide and Teacher's Edition, and the first three AMP Library Books.

After-school classes
• Use Volume 1 of the Student Guide and Teacher's Edition, and the AMP Library

Book that accompanies each of the units you cover for the duration of the class.

Summer school, Saturday school classes, and quick courses
• Use Volume 1 of the Student Guide and Teacher's Edition, and the AMP Library

Book that accompanies each of the units you cover in the class.

For 45–50-minute class periods, see page T78.
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Pacing guides are available to show implementation in 45-, 50-, or 90-minute class periods.

45-, 50- , or 90-minute 
class periods

23
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Suggests ways to apply 
each comprehension 
strategy to content- 
area texts

AVAILABLE FOR 
SOCIAL STUDIES, 
MATH, SCIENCE, 
AND LANGUAGE 

ARTS AND 
LITERATURE

Empowers students to apply acquired reading strategies  
across their content-area classes

Prepares students to apply the 
strategy to the content-area 
material to extend reading 
instruction throughout the 
school day
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Customized Reading Strategies for Social Studies, pages 12–15

Provides easy reference for 
establishing the use of the 
Blackline Masters 

Mirrors the pattern of 
instruction found in the 
Student Guide to reinforce 
the strategy

Empowers all teachers to become teachers of reading

AMP helps students 
read in all content areas.
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Improves performance by targeting strategies in critical sequence 
as demonstrated by research

Introduces comprehension 
strategies in the order  
shown to result in the  
fastest student gains
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The AMP™ Reading System Efficacy Study shows struggling students can become successful,  
proficient readers through the program’s research-based, strategic, systematic approach.

Conducted by a nationally recognized leader in independent educational research, the study  
assessed how teachers implemented the materials and measured the effects on student  
achievement. The study’s key findings are summed up as follows:

“Observations revealed the majority of students in classrooms were engaged in AMP Reading System  
lessons . . . and that students achieved significant gains on the Gates-MacGinitie Reading Test.”

The Research Is In . . . 
Effective intervention can help every student Achieve Maximum Potential 
Fifty-nine 6th-, 7th-, and 8th-grade teachers across eight districts nationally took part in a randomized  
control trial using AMP Reading System (treatment group) or existing materials (control group).  

Learning Gains:

Learning gains as measured by Extended Scale Scores (ESSs)  
on the Gates-MacGinitie Reading Test-4 (GMRT-4). 

On average, students achieved one grade level of gain  
after completing on average only three units of the  
AMP Reading System.

Pre- and post-test scores show gains equivalent to two grade levels for  
students who completed six units of the AMP Reading System.

Teachers also reported student engagement was very high:

“This group was very excited about the reading material.  
They couldn’t wait to begin the reading. This is really important  
since the majority of the students in this class hate to read!” 
(8th-grade teacher)

Comparison to Control Group:

The treatment group gained more in comprehension (as measured by ESS  
Comprehension scores) than the control group, although the control group  
started out as higher performing.
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Treatment 931 355 196 150 31 5 43 36 115

Control 761 176 54 220 27 4 21 24 235

Ethnicity of Participating Student (Frequencies)
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“. . . Your AMP books are terrific, and I love how you make things so easy. I can 
understand exactly what you mean. I also love how you put the cover of the  
AMP book as the cover of the books we are reading . . . I love how I can learn 
new words and read a book, and understand what is going on . . .”

Pa Chai Vang, Student 
Hazel Park Middle School Academy

“Successful transitioning of ninth-graders to the high school is always difficult. The English 1 teachers at 
Thibodaux High School recognized that many of these students are lacking in the ‘reading to learn’ skills 
required for high school courses. After implementing the AMP Reading Program, significant gains were  
made, especially in the areas of comprehension and fluency.

“In addition, teachers appreciated the scripted, easy-to-follow Teacher’s Manual, and students enjoyed  
the high-interest books used for each reading strategy.”

Kevin George, Principal
Thibodaux High School
Thibodaux, LA

“. . . I have been using the AMP Program with my students for the last two years in a separate reading class.  
The program is currently being used districtwide. Most of the students are desperately in need of  
comprehension skills. We as teachers often test comprehension, but do not know how to teach  
comprehension. This program is specifically geared to teaching those skills. AMP covers the  
seven areas of comprehension that students need to be successful. My students have made  
gains in vocabulary, fluency, and comprehension. This program has proven to be successful  
for my ELL students also. I have tutored students in general education using the AMP program.  
I have seen gains in all students who have had the opportunity to use AMP. It is high interest  
and easy to use for the students and a great source of information, strategies, and guidance  
for the teachers . . .”

Paula Mazurier, Special Education Teacher
Pioneer High School
Whittier, CA
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ACHIEVE MAXIMUM POTENTIAL WITH A RESEARCH-BASED READING SYSTEM

The AMP™ Reading System is a groundbreaking, complete reading-intervention system for striving middle  
and high school students who are reading at a third- to sixth-grade level. It provides three full years of  
reading instruction and is built on a solid foundation of scientific research cited by the National Reading  
Panel. The AMP Reading System gives students and teachers the confidence and skills to achieve their  
maximum potential by combining research-based strategies with high-interest, student-selected topics,  
and the instructional model developed by Dr. Timothy Shanahan.

HOW THE AMP READING SYSTEM WORKS

The AMP Reading System offers a three-part, systematic model for success:

INSTRUCTION—Provides student and teacher materials that instruct students on reading strategies.

WHOLE-SCHOOL SOLUTION—Supports teachers in other content areas so the reading-comprehension  
strategies can be supported throughout the school day.

PROFESSIONAL DEVELOPMENT—Offers professional development to help all teachers become  
teachers of reading.

COMPREHENSION 
The AMP Reading System teaches one comprehension strategy at a time in the order shown to result  
in the fastest student gains. Each unit covers one strategy with lessons following a consistent format.

FLUENCY 
The AMP Reading System increases fluency through guided oral reading using teacher modeling  
and direct instruction. Research insights and instructional suggestions are provided at point-of-use.

VOCABULARY 
The program builds valuable vocabulary  
students need to read successfully in  
their content-area classes. Students  
are provided with multiple  
opportunities to read, practice,  
and write about vocabulary  
words so they will master  
meaning. Exposure to the  
target vocabulary words is  
extended in the AMP Library  
Books so students are provided  
with ample opportunity to  
experience the words in context.

A GROUNDBREAKING APPROACH TO MATH INTERVENTION

AMP™ Math System is a unique intervention program that helps middle and high school students  
bring their math skills up to grade level. The program uses the proven AMP instructional model and 
encourages students to think mathematically, preparing them to solve problems that they will face in  
both the classroom and the workplace. 

Based on the recommendations of the National Math Panel and following the NCTM Curriculum Focal  
Points, AMP Math System lays the conceptual foundation that facilitates deep mathematical understanding 
and fluency.  
 

Level 1: NCTM Focal Points for grades 3–4 

Level 2: NCTM Focal Points for grades 5–6 

Level 3: NCTM Focal Points for grades 7–8

Hi! We’re Max and Lily, two of the AMP  
Reading Coaches. We are found in the  
AMP Reading System to support students 
throughout the program.

QReads™ helps students increase fluency, comprehension,  
and confidence. This practical intervention resource uses  
a proven instructional design and a research-based, accessible 
text model to teach fluency through practice with short, 
engaging nonfiction passages in just 15 minutes a day.

Try AMP Math  
and QReads for  
research-based 
intervention



CLASSROOM PRINT KIT

Level 1 0-1302-4849-5

Level 2 0-1302-4840-1

Level 3 0-1302-4851-7

LARGE-GROUP PRINT KIT

Level 1 0-7854-6423-9

Level 2 0-7854-6424-7

Level 3 0-7854-6425-5

SMALL-GROUP PRINT KIT

Level 1 0-7854-6417-4

Level 2 0-7854-6418-2

Level 3 0-7854-6419-0

Level 2 0-7854-6418-2

Level 3 0-7854-6419-0

HOW MANY STUDENTS DOES  
EACH KIT SUPPORT?

Classroom Kit: 24

Large-Group Kit: 12

Small-Group Kit: 6

AMP™ LEVEL TO READING 
LEVEL CORRELATION

Level 1:  Reading Levels 3–4

Level 2: Reading Levels 4–5

Level 3: Reading Levels 5–6

ONLY THE AMP™  
READING SYSTEM 
provides intensive, explicit  
instruction through seven strategies:

1. SUMMARIZING

2. QUESTIONING

4. TEXT STRUCTURE

5. VISUALIZING

6. INFERENCING

7. METACOGNITION

3. PREVIEWING

ONE STRATEGY AT A TIME!

PearsonSchool.com
800-848-9500 

Copyright Pearson Education, Inc., or its affiliates. All rights reserved. 

ISBN: 9780133336528

Students gain 2 grade 
levels in just 6 units  

of instruction

INCLUDES

  

85%  
NON-FICTION  

STORIES




